
How School Sector Coordinators  
and Family Resource Developers  
Support the Wraparound Process

One never knows why we find ourselves traveling the jour-
neys we take. I certainly never set out to work in the 

human service field but once I helped my first family, and 
heard that their experience was very similar to mine, I was 
hooked. I am the parent of a young man who suffers from 
a mental illness. Together we found ourselves embarking on 
a journey familiar to many parents across our country. Our 
family was one of the first families in McHenry County to ex-
perience wraparound and from that process I learned how to 
process my feelings of anger and channel my energy in a posi-
tive direction.  With the help of very patient and committed 
professionals, I was able to turn a negative experience into a 
passion to help other parents.

As a family new to the community, we struggled to identify 
natural supports and non-traditional resources to support our 
plan. Although we benefited from services like family therapy, 
it was not until natural helpers and informal supports were 
identified and applied that we began to consistently practice 
what we learned, and began to experience success on our 
own.

My personal experience led me to several positions as a 
paid parent/professional that paired me with a variety of 
mentors along the way. I was fortunate to work for the Illinois 
Federation of Families, a statewide family support organiza-
tion, for several years. In 2005, I returned to the community 
where it all began. I am now the Family Leadership Director 
for McHenry County Family CARE, a child mental health Sys-
tem of Care initiative. My charge is to design a family leader-
ship process to increase family involvement in our system of 
care and develop a workforce of parent professionals, all of 
whom have children with serious emotional disorders.

Elizabeth Berndt, Family Leadership Director
McHenry County, IL Family CARE

Wraparound Practice: Chapter 4d.3

This document was produced through the full NWI consensus process. 
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The concept of relying on peer support is not 
a new idea. Various organizations have been using 
people to support other people in similar situa-
tions for many decades. What is relatively new, 
however, is the reasoning that parents (defined as 
primary caregivers for children with serious emo-
tional disturbance) who have children with men-
tal health disorders have a perspective based on 
personal experience that will benefit both other 
parents as well as professionals. Throughout the 
past 14 years, I have been 
part of a movement that 
validates the strengths of 
parents and caregivers 
and provides opportuni-
ties for those parents to 
support other parents. 
We have created a com-
munity of care that dem-
onstrates collaboration 
with a variety of agencies 
infusing the parent voice 
across all systems.

We have had wrap-
around in our community 
for 14 years. In the past, 
wraparound facilitators, 
many times accompanied 
by the families, came to 
a single central location 
to present wrap plans. 
While this proved beneficial for some families, in 
our rural/suburban county of 600 sq. miles, it pre-
sented access barriers for others. It also meant 
that members of the panel were not as familiar 
with, or well connected to the families’ commu-
nities and their resources. Another challenge was 
scheduling conflicts for school professionals who 
had to take time off from school to drive quite a 
distance to attend the meetings. McHenry County 
values the input we receive from our education 
professionals, so denying them the opportunity 
to provide insight into the academic portion of a 
child’s day not only did a disservice to the child, 
but eliminated an opportunity for the teachers 
and other school staff to benefit from the resourc-
es and support wraparound can provide for them 
as well.

Resource Review Panels

In an effort to begin to address some of these 
challenges, the county has been divided into five 
sectors with all the county school districts as-
signed to a sector based on geographical location 
as well as number of children and families in the 
districts. Within each sector a Resource Review 
Panel is facilitated by a School Sector Coordina-
tor. Local educators are encouraged to attend the 

Resource Review Panel meetings and 
learn about resources and strategies 
for students in their schools who are 
struggling.

Through our evaluation of the 
wraparound process over the last 
several years, we have learned that 
teachers, school social workers, and 
others are often unaware of the 
wealth of resources they have avail-
able to them. By having access to 
the Resource Review Panels, they are 
now linked to a much stronger net-
work for themselves as well as their 
students and families. In addition 
to learning about the resources and 
networking, they become involved in 
seeking out solutions to many of the 
problems that prevent families from 
accessing services and supports, and 
they participate in collective brain-

storming to figure out different ways to address 
these problems. As a result, they experience more 
ownership of the process and begin to feel like 
they are part of the community at large.

One of the many innovative qualities of 
McHenry County Family CARE is the incorporation 
of two new community resources: School Sector 
Coordinator (SSC) and Family Resource Developer 
(FRD). The SSC is similar in many respects to the 
community school coordinators used by the Coali-
tion for Community Schools. The FRD positions are 
very similar to other positions filled by parents in 
other communities.  The parent mentor, parent 
partner, parent resource specialists, just to name 
a few, are all very similar to each other but the 
differences may be the agency where they are as-
signed, or that the families are receiving services 
within a specific system. The unique quality of the 
SSC and FRD is that they are parents or caregivers 
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of a youth with serious emotional disorders. Once 
hired they build on their personal experience and 
professional training to engage families and com-
munity members in developing resources, to guide 
Wraparound Child and Family Teams, to access 
non-traditional supports and to help families nav-
igate complicated youth serving systems. These 
two positions add to the value of our wraparound 
planning process by supporting the professionals 
as well as the families and identifying additional 
resources and supports. We have enhanced our 
ability to develop relationships with community 
members so that we may tailor the planning to 
meet individual youth and family needs by includ-
ing more informal supports. 

School Sector Coordinators

The School Sector Coordinators (SSCs) are 
employed by the McHenry County Mental Health 
Board which has entered into partnership agree-
ments with various school districts. The agree-
ments encourage collaboration between school 
districts and the mental health community to 
support a new way of providing services to youth 
and their families. Several school districts have 
provided office space for the sector coordinators, 
who split their time between different districts. 
Schools are required to develop student assistance 
teams, comprised of special educators, regular 
education teachers, administrators, support staff, 
and any others who have a vested interest in aca-
demic outcomes for students in that school dis-
trict. These individuals meet regularly to discuss 
students who are not achieving academic success, 
or who may be experiencing difficulties because 
of their behavior.  

With the addition of a sector coordinator, re-
sources are identified and accessed much sooner 
for some of these students. The sector coordina-
tors also provide workshops about mental health 
topics and link the schools to community resourc-
es that were often unknown because of a lack of 
time to develop the connections.

There are many ways that the School Sector 
Coordinators support the wraparound process. 
First, they facilitate the Resource Review Panel 
meetings. Community members such as business 
owners, parents, teachers, coaches, police offi-
cers and agency personnel meet each month to 

review wraparound plans and make suggestions to 
further strengthen the plan that has been devel-
oped by the child and family team. Wraparound 
plans are presented to the panel periodically for 
review and to request additional flexible funds. 
The panel members offer guidance to our wrap-
around facilitators by encouraging them to find 
community resources instead of relying complete-
ly on flexible funds to support the plan.

Second, in order to increase the responsive-
ness and the capacity of the Resource Review 
Panel to strengthen the natural support process 
for children and families, and offer a vast array of 
non-traditional services and supports, the sector 
coordinators network throughout the community 
and have developed relationships with business 
owners, parent leaders, faith-based organizations, 
among others within their sector and encourage 
them to become members of the panel. As a re-
sult, demographics of the community are much 
better reflected on each panel, and the panel 
more appropriately reflects the cultures and the 
values of the com-
munities in each 
sector. These ef-
forts have increased 
the buy-in from 
members of the 
community at large, 
who understand 
that their effort will 
support the children 
and families in their 
own communities. 
The addition of par-
ents on the panel 
assures that the 
parent perspective 
is represented in 
all discussions. The 
panel then approves 
any request for flex-
ible funding that is 
needed to support 
the wraparound 
plan. In addition, 
since they are community members they are more 
aware of who might be willing to provide non-tra-
ditional support thereby increasing the network 
of resources.

The unique quality 
of the School Sector 

Coordinator and 
Family Resource 

Developer is that 
they are parents 

or caregivers of a 
youth with serious 

emotional disorders.
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Third, in order to better inform and involve 
parents in the wraparound process, we have used 
the SSC’s to strengthen our initial engagement 
method for families entering wraparound. Upon 
receiving a wraparound referral, the SSC meets 
with the family who has been referred to Wrap-
around, explains the Wraparound process using 
the “Wraparound Process User’s Guide – A Hand-
book for Families,” and has them sign a consent 
form that we use to reinforce the importance of 
family participation in the process. And finally, 
sector coordinators are trained wraparound facili-
tators, facilitating child and family teams outside 
of their own sector.

The addition of a School Sector Coordinator 
to a school district has brought about changes in 

three major areas: 
educators’ aware-
ness of mental 
health issues has 
increased, accessi-
bility to resources 
has improved, and 
there is an en-
hanced connection 
with individual 
family members. 
Administration and 
staff have com-
mented about how 
the presence of 
the SSC has helped 
them function bet-
ter in their own 
positions. Through 
expertise and ex-
perience, the SSC 
has proven to be 
a bridge between 
families, school, 
mental health child 
welfare, and juve-
nile justice.

School Sector 
Coordinator Paula 
Briedis illustrates 

this change with an example from a middle school 
in her sector. “The social worker and assistant 
principal contacted me about a 13 year-old stu-
dent who was experiencing increasingly problem-

atic behavior. They wanted direction as to how to 
engage the teen and her family in a more effec-
tive course. With the conversations that followed, 
I was able to provide many resources for the school 
professionals, and suggest many strategies includ-
ing a referral to wraparound. I then met personally 
with the mother, hearing her concerns about her 
daughter. As a parent-professional, I could under-
stand and empathize, bringing comfort and hope 
to her. After that home visit, the family agreed to 
enter wraparound and I worked with the school 
social worker to initiate the referral process. Fol-
lowing the assignment of the wraparound facili-
tator and the development of a child and family 
team, the school reports the girl’s behavior has 
improved and they are no longer looking at alter-
native placement. Legal concerns have also been 
allayed, with improved behavior in the commu-
nity. The family states that they are experiencing 
more stability within the home, and have enjoyed 
the supports placed by the wrap team.”

Our county has a rapidly growing Latino com-
munity.  Currently, 10% of McHenry County resi-
dents are Latino and it is anticipated that over 
the course of the next 20 years the proportion will 
increase to 40%. In order to create an environ-
ment that is culturally competent and responsive 
to community needs, we have placed an emphasis 
on hiring bilingual staff that reflects the cultural 
diversity of our county.

Ricardo Leon is a school sector coordinator in 
a sector that includes a large percentage of our 
Latino families. During the time he has been a 
sector coordinator, he has met with most of the 
schools staff, including nurses, social workers, 
special education teachers, regular education 
teachers, parent’s liaisons, and support staff. He 
attends training, conferences and meetings, and 
shares his experiences and knowledge in order to 
influence members of the community. His personal 
belief is to be a good role model for the commu-
nity. “I have helped with cases of truancy, cases of 
gang involvement… helping with doctor’s appoint-
ments related to children with serious emotional 
disturbance. I helped a family with a daughter 
involved in gang practice, whose parents have 
very limited English.” Riccardo goes on to say, 
“There are many situations in which the job of 
a SSC is crucial, important, and necessary. There 
is a great deal of literature on different topics 

Following the 
assignment of 
the wraparound 
facilitator and 
the development 
of a child and 
family team, the 
school reports 
the girl’s behavior 
has improved 
and they are no 
longer looking 
at alternative 
placement.
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related to mental illnesses that are written origi-
nally in English, and need to be translated in some 
languages such as: Spanish, Polish, and Korean to 
reach some underserved populations. There are a 
good amount of people that for different reasons 
did not have access to education or simply did not 
finish their secondary, or even elementary educa-
tion, I can certainly be influential on this specific 
topic.”

Family Resource Developers

Many times, when families have children with 
serious emotional disorders, their lives become 
very complicated, which can lead to isolation and 
feelings of being overwhelmed. Over the last sev-
eral years we surveyed families within our county 
to better gauge the supports they felt were lack-
ing with our services. A common theme expressed 
repeatedly was the importance of having someone 
to listen to them who understood what they were 
going through, whom they could talk with, who 
could relate to what they were experiencing, and 
who didn’t judge them as parents. They identified 
the need for more time to share their concerns 
and problem solve for answers.

Timing of meetings was also a factor as fami-
lies told us job retention was often a challenge 
because the people they needed to meet with at 
school couldn’t always meet with them when it 
was most convenient.  This obstacle created the 
need for parents to take additional time off work, 
and was not always met with approval from their 
supervisors. Eventually many parents left their 
jobs. Many were fired. We addressed these con-
cerns and others in the design of the Family Re-
source Developer program. Like the School Sector 
Coordinators, the Resource Developers go into the 
home, sometimes with a therapist, to meet with 
families when it is most convenient for the fami-
lies.

The FRDs support the work of the School Sec-
tor Coordinators. Each FRD provides resources 
and support to parents as well as professionals, 
works in tandem with a CARE manager for our cri-
sis intervention program, provides wraparound fa-
cilitation, and guides parents through the various 
system mazes. More important, they listen to the 
family’s stories and help them begin to process 
what they are experiencing and offer guidance 

and support as they learn strategies that will im-
pact their children’s futures.

Currently, the FRDs work with families that 
enter the system through our intensive crisis man-
agement program, establishing a connection with 
the family and working in tandem with a thera-
pist. It is during this initial phase with the family 
that the FRD begins to build trust and brainstorm 
with the family to identify potential team mem-
bers within that family’s life that have a vested 
interest in continuing positive outcomes for the 
youth and family. In this manner, the FRDs help 
create a balance between informal supports and 
traditional services. An emphasis is also placed on 
helping the family develop a team that reflects 
the cultural beliefs of that family.  As the family 
moves away from crisis, the FRD transitions with 
that family into wraparound planning and begins 
to encourage and empower the family to take 
over the team facilitation.

Aurora Flores, a resource developer with the 
Latino Coalition works with our Latino families. 
Upon referral into SASS (Screening Assessment and 
Support Services) our crisis management program, 
Zack Schmidt, a SASS therapist brought Aurora in 
to assist him and a family in developing an effec-
tive treatment plan and to strengthen the sup-
port to the family. The 5-year-old child had been 
referred because she had been crying so hard she 
would end up vomiting at school each day. She 
had been given a diagnosis of attachment disorder 
but no services were currently being provided at 
the school.

The family is originally from Mexico and the 
child and father had been separated for months 



from the mother and older brother before be-
ing reunited. In addition to being separated from 
her mother, this young girl was pulled from her 
father’s care to live with her grandmother, while 
the father secured a safe living arrangement for 
his family. Finally, after a successful reunifica-
tion with his family, the father was injured on the 
job and as a result, lost his employment. After 
months of trying to find ways to pay for medical 
help, suffering the loss of income, and having no 
interpersonal support, the family was in danger 
of losing their home. Living in a home under such 
financial stress, and having endured the trauma 
of abandonment earlier, the little girl was falling 
apart, and the family was doing their best to meet 
the challenges. Recently, while taking in a friend’s 
child to baby sit, the child ran away. A hotline call 
was made to child welfare and an investigation 
was opened. As if the situation could not get any 
more complicated, the mother learned she was 
pregnant with her third child and didn’t know how 
she was going to pay the bills.

Aurora spent time with the family in their 
home listening to their concerns. Language was 
not a problem but even though the SASS worker 
is bilingual, he is not from Mexico and struggled 
to relate to some of the cultural barriers. Aurora 
however, who was born in Mexico herself, was 
able to help Zack understand the issues so that 
as a team they could help the family better. Au-
rora attended appointments with the family, and 
sat with them and helped them make phone calls, 
which was different from the supports the fam-
ily was used to. They quickly learned that they 
had someone willing to go the distance with them 
rather than just hand them phone numbers and 
promise to call and check in.

Aurora’s effort strengthens the treatment plan 
by securing supports within the community. The 
church paid the family’s rent so they would not 
lose their home. Clothing was a problem so Aurora 
asked her fellow resource developers if they knew 
of a place where she could get clothes for the fam-
ily. They referred her to a resale shop but it was 
quite a distance from the family’s home. Aurora 
took the family shopping for clothes and was able 
to link them to other resources that helped to sta-
bilize their home situation. In addition, the fam-
ily has developed a strong support team of com-
munity members, including a Pastor who speaks 

Spanish, to help them maintain their success. The 
child has stopped crying at school and the family 
is feeling much more connected to and supported 
by their school and community. The SASS plan was 
closed and the family is doing well.

Hiring Parents

As a way to infuse the concept of hiring parents 
throughout our system, Family Resource Develop-
ers were employed by numerous youth-serving 
agencies that collaboratively could support them 
as a team. Seven McHenry County organizations--
Family Services Community Mental Health Center, 
The Youth Service Bureau, McHenry County Mental 
Health Board, Options and Advocacy, the McHenry 
County Latino Coalition, The Family Health Part-
nership Clinic and the McHenry County Regional 
Office of Education—built upon existing rela-
tionships to develop a collaborative partnership 
with the local community to support the Family 
Resource Developers and the youth and families 
they serve. Together, these organizations cur-
rently support a team of eleven Family Resource 
Developers.

Collaboration among these organizations be-
gan with formal letters of commitment. Each or-
ganization committed time and resources to the 
development of the Family Resource Developer 
program through multiple joint planning meet-
ings. Over a six-month period, representatives of 
each organization met regularly to learn about 
Systems of Care and Family Resource Developers. 
Together, they outlined a potential program struc-
ture identifying job responsibilities, key operating 
principles, necessary resources, and the training 
process. Finally, all the collaborating organiza-
tions signed formal Memoranda of Understanding 
outlining their commitment to sustainable fund-
ing, joint training, joint supervision and contin-
ued participation in the planning process.

Hiring parents into our system of care present-
ed some initial challenges. One of our challenges 
was the struggle to place a value on life experi-
ence vs. book knowledge when it came to devel-
oping a pay scale for parents, many of whom do 
not have any college credits. We finally settled on 
providing the organizations with guidance about 
hourly figures based on what other family organi-
zations paid their parent partners. The FRD’s are 
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salaried at that base rate for having a high school 
diploma, and it increases accordingly if they have 
a degree.

We utilized our county website for recruiting. 
Since these were new positions, Family CARE staff 
wanted to screen applicants prior to the inter-
views with the different agencies, so they could 
be assured the person possessed the right qualifi-
cations for the job. Determining the qualifications 
of the resource developers proved to be an inter-
esting topic of discussion in the early months of 
the project. After much discussion it was decided 
that it is not the level of education that makes 
the person the right candidate, but whether they 
possess the necessary skills needed to perform all 
functions of the job.

The Family CARE interview team used a check-
list with statements directly related to the quali-
fications necessary for the position: excellent 
written and verbal communication skills, flexible 
time schedule, availability to attend professional 
development workshops, friendliness, and leader-
ship potential. Other statements centered on the 
candidates’ experience in the field of support and 
their ability to relate and work with a team.  If 
the applicants met the criteria we sent their ap-
plication packages to the five organizations who 
agreed to participate in the first round of hiring. 
We provided each organization with a copy of the 
resume and interview team checklist for each ap-
plicant. As they found the ideal person to comple-
ment their team, the partner organizations hired 
the FRDs.  While there were certainly occasions 
when more than one organization was interested 
in a candidate, all organizations managed this 
challenge with grace and respect for each other 
and the Family Resource Developers involved.

Supervision of FRDs is also a joint effort. In 
addition to each organization’s clinical director 
providing supervision to their Family Resource 
Developers, Family CARE’s Clinical Director and 
the Family Leadership Director provide group su-
pervision as it relates to the System of Care prin-
ciples for promoting family driven, youth-guided, 
evidence-based, culturally competent, individu-
alized and strengths-based care. Finally, on a 
monthly basis, the leaders from each organization 
meet with all Family Resource Developers to re-
view the program, problem solve and provide ad-
ditional support.

Staff Development

Training is a major focus of our effort because 
most of the parents being hired into the system 
have not had access to a formalized method of 
preparation for a 
job of this magni-
tude. The training 
that is offered is 
attended by both 
the resource de-
velopers and the 
sector coordina-
tors since both po-
sitions are being 
filled by parents.  
They participate 
in one week of ori-
entation and then 
begin an intensive 
training program. 
Training topics 
include Introduc-
tion to System of 
CARE, Wraparound 
Facilitation Training, Public Speaking and Presen-
tation Skills, Special Education IDEA Updates, and 
Balancing Work and Home. Staff also provided 
training and ongoing support regarding the Illinois 
All Kids insurance program, Medicaid documen-
tation, evaluation and data collection, evidence 
based practice strategies, and legislative informa-
tion and updates. Future topics identified by the 
FRDs so far include cultural competency training 
and time management. Administrators and staff 
of partner organizations also participate in mul-
tiple training opportunities along with the School 
Sector Coordinators and Family Resource Develop-
ers.

Since the main function of both the FRD and 
the SSC positions is to support the wraparound 
process, it was imperative to give them a variety 
of ways to learn about wraparound. A wraparound 
facilitator mentoring process has been designed 
that allows the SSCs and the FRDs to attend child 
and family team meetings with skilled wraparound 
facilitators to observe the way they facilitate 
meetings. After they have observed another child 
and family team three to four times, the FRDs and 
SSCs co-facilitate three to four meetings with an 
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experienced facilitator and then test their own 
abilities with a facilitator/mentor observing them. 
If all goes well, at that point, they are ready to 
facilitate on their own.  We have increased our 
capacity to serve at minimum an additional 65 
families in the wraparound process with the addi-
tion of these two types of positions.

Once a month the FRD’s and the SSC’s attend 
a team meeting. These meetings are a chance to 
share information with each other regarding re-
sources in the county, a chance to continue train-
ings with speakers on topics relevant to their job, 
and a place to express concerns and share suc-
cesses.

Cost of the Program

The cost of the School Sector Coordinators and 
Family Resource Developers can vary depending on 
how they are paid. In our community, we chose to 
pay an average hourly figure of $12.00/hour. Each 
organization that hires a FRD receives a certain 
amount of money that is to be used for salary and 
fringe, and they decide how much they will pay 
the FRD depending on the level of education they 
have. The average salary for a school sector coor-
dinator is $36,000.00. In addition to salary, there 
are other costs associated with the program. Each 
SSC and FRD has a wireless laptop and computer 
software that assure they can process their paper-
work efficiently. Costs for computers, software, 
training, travel, and other miscellaneous items, 
such as printing can add up, but are necessary for 
the professional development and productivity of 
each parent professional.

Benefits of Hiring  
Parents into the System

The School Sector Coordinators are just be-
ginning to meet regularly with their Resource 
Review Panels. The number of additional commu-
nity members attending these panels, including 
consumers, who are now aware of system of care 
work, has more than doubled. School administra-
tors are recognizing the benefit of having a liaison 
in their district to provide staff and families with 
extra information and support. The agency part-
ners are beginning to see a shift in the way ther-
apists work with families and the dialog is now 

including how they can recruit parents and youth 
for their committees and boards.  Families that 
have provided feedback on their experience with 
SSCs and FRDs have been very positive, and they 
advocate for more parents being hired into the 
system. Faith-based and other community mem-
bers are embracing the philosophy of a family-
driven system and volunteering to participate on 
workgroups, boards, committees, and child and 
family teams.

The integration of Family Resource Develop-
ers within and across these collaborating commu-
nity organizations has already begun to directly 
fight the stigma associated with youth with se-
rious emotional disorders. Providers working as 
colleagues with caregivers of youth with serious 
emotional disorders learn not only the challenges 
but also the multi-
ple strengths these 
youth and families 
possess. Families 
and caregivers are 
no longer viewed as 
part of the problem, 
but as part of the 
solution.

Jason Keeler, 
one of the resource 
developer partners 
at the Youth Service 
Bureau (YSB) com-
ments, “I think it has 
proven to be a vali-
dating experience. 
It has generated 
meaningful conver-
sations in meetings 
that allow for a richness and diversity when talk-
ing about families. It has promoted alternative 
perspectives for everyone involved. More direct-
ly, within an open and collaborative framework, 
Family Resource Developers and staff have jointly 
been able to engage with those families who have 
unfortunately experienced ‘system’ failure and 
have been disheartened and disempowered. We 
have been able to reinstate some level of hope 
and empowerment in these families and restore 
some of their faith in themselves as capable and 
caring parents who, when it is all said and done, 
simply want to help their children be healthy and 
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no longer viewed 
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�

Chapter 4d.3: Berndt

happy. Parents have often stated that they more 
readily become more comfortable with a [parent] 
who has been through some of the [similar] things 
that they are going through. Most are thankful 
for the extra attention that is focused on their 
issues, specifically in dealing with a youth with 
youth SED.”

“For the staff here at YSB, it is a reaffirmation 
that in most circumstances par-
ents do not fail their children, 
but more often it is inadequate 
or inappropriate child- and 
family-serving systems that fail 
to identify, understand or ef-
fectively meet families’ needs. 
Services, particularly those to 
children and families, must be 
accessible at the time when 
they are most needed. As fund-
ing resources change at state 
and federal levels, more cre-
ativity and further collaboration 
will be needed at the local lev-
el to develop ways to respond 
to such changing conditions so 
that families have true access 
to a community of care that can 
meet their respective needs.”

The support that the sector coordinators and 
resource developers provide to our families en-
hances the way mental health services are deliv-
ered to child, youth, and families experiencing the 
daily struggles of mental health disorders. Parents 
helped identify problems and service gaps, and 
are now in a position to inform the system and 
provide side by side support with service provid-
ers. 

As we near the end of the first year of employ-
ment for these new positions, our partners are 
asking for time to brainstorm to look for ideas and 
strategies to increase their participation in the 
design and implementation of roles for parents, 
not just as sector coordinators and resource de-
velopers, but in other roles as well, in the hopes 
of expanding their outreach to families. The part-
nering that is occurring between our providers 
and families has gone from reserved and hesitant 
to accepting, excited and looking for more pos-
sibilities.

While the implementation of these two posi-
tions in our community is relatively new, we are 
always learning from the experience. We have 
started to reflect on the continuum of develop-
ment for parents new to this work and identify po-
tential triggers that might interfere with the way 
they interact with some professionals.  As those 
moments of clarity surface, we can begin to strat-

egize how to move through 
the emotions that occur dur-
ing those times.

Many of the parents who 
work in the system share 
the same feelings of accom-
plishment and hope. The 
partnerships that have been 
developed so far include 
a diverse group of profes-
sionals and parents without 
whom this work would not 
be possible. It has not come 
without challenges, but the 
commitment of the partners 
has allowed each participant 
to learn and grow from the 
others.

Finally, as we look to the 
future, we are challenged not only with the idea 
of sustaining these positions, but how to put into 
practice family-driven principles throughout our 
community of care. We are posing questions to 
our partners to challenge them to think about 
strategies to sustain their effort. Those questions 
are: In four years, how do you see your agency 
including parents on advisory boards and commit-
tees, as well as paid support staff? If the mon-
ey were gone tomorrow, would you still employ 
School Sector Coordinators and Family Resource 
Developers? How are we assuring the sector coor-
dinators and resource developers remain healthy 
and avoid burnout? 

After years of navigating the system as a 
parent I know I wouldn’t trade my son for any-
thing. I have grown as a person, and developed 
as a professional because of what I have learned 
from him, other parents, and professionals who 
chose to work with us. I am a completely differ-
ent person than I was when I became a mom and 
he was placed in my arms that first day of his life. 
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I have developed more patience and understand-
ing of differences, and more compassion than I 
would have if I had never traveled this journey 
with him. I know my feelings are shared by many 
parents working in this field.  It is the perspective 
the parent professionals bring to this work that 
rounds out the continuum of care, and completes 
the circle of support for families.
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